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Jeremy G. Stewart, Ph.D., C.Psych
Assistant Professor in Psychology, Psychiatry, and Centre for Neuroscience Studies
Psychologist (authorized practice areas: Clinical Psychology with adolescents and adults)

�[hjgkEj]g��[N]gZ<jQ][
Office: Humphrey Hall 355
Office Hours: by appointment
Phone: 613-533-3285
Email: jeremy.stewart@queensu.ca (include “PSYC 438” in the subject line)
Websites: Personal https://www.queensu.ca/psychology/people/faculty/jeremy-stewart

Lab https://www.querbylab.com/
Open Science Framework https://osf.io/tm7ce/

Socials: Twitter @QuERBYLAB
Facebook @QueensuQuerbyLab
Instagram @querbylab
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in our community. These take m�
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Why do people intentionally hurt themselves? Humans are instinctively driven (and biologically
programmed) to preserve our own lives and avoid harm. Yet, worldwide, more than 800,000
people die by suicide, and many more purposefully hurt themselves without intending to die as
a result (i.e., nonsuicidal self-injury [NSSI]).

In this course, students will develop an advanced understanding of the empirical and theoretical
literature on self-injurious behaviors, specifically suicide and NSSI. The course will focus on the
following broad areas: (a) definition, phenomenology, assessment, and epidemiology; (b)
modern theories (e.g., ideation-to-action frameworks for understanding suicide); (c)
transdiagnostic risk factors (i.e., social, cognitive-affective, and biological processes); and (d)
intervention and prevention


]kghI� I<g[Q[O�$kjE]ZIh�¥
 $h¦
By the end of this course, you should be able to do the following:

CLO1 Define and differentiate different kinds of suicidal and nonsuicidal thoughts and
behaviours

CL02 Apply knowledge of the etiology and dominant theoretical frameworks of suicide and
NSSI to critically evaluate research evidence

CL03 Identify and analyze key issues in how suicidal and nonsuicidal behaviours are defined,
assessed, and treated

CL04 Understand the impacts that the stigma about self-injurious thoughts and behaviours
has on research on self-injurious thoughts and behaviours

CL05 Debunk common myths about suicide and nonsuicidal self-injury using scientific findings


]kghI�!<jIgQ<Yh
There is no textbook for this course. Readings for the course will consist of primary empirical
articles and review papers. The articles are all available to download from Queen’s library. The
URL for each of the readings is provided in the reading list (see Required Reading List). To access
the readings, first ensure that you are connected to the Queen’s server (either from an
on-campus computer, or remotely). Then, simply click on the URL and y

https://docs.google.com/document/d/1Lb40Vyq_zSbNiiYOjiaNOBRsoUh9CxU0/edit?usp=sharing&ouid=102642558664959497866&rtpof=true&sd=true
https://docs.google.com/document/d/1Lb40Vyq_zSbNiiYOjiaNOBRsoUh9CxU0/edit?usp=sharing&ouid=102642558664959497866&rtpof=true&sd=true
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7IIX�Â
Jan 12

Definitions. Lived Experience and Stigma Muehlenkamp et al., 2017; Nock,
2010; Sheehan et al., 2016

7IIX�Ã
Jan 19

Epidemiology and Assessment Blades et al., 2018
Gillies et al., 2018

7IIX�Ä
Jan 26

Theories Hooley & Franklin, 2018
Klonsky et al., 2018

7IIX�Å
Feb 2

Under-Represented Groups McQuaid et al., 2017
Smith et al., 2020

7IIX�Æ
Feb 9

Suicide Risk Factors I:
Mental Disorders. Stress

Alqueza et al., 2021
Stewart et al., 2017
7gQjQ[O��hhQO[ZI[j�Â��1�

7IIX�Ç
Feb 16

Suicide Risk Factors II:
Cognition. Neuropsychological Processes

Nock et al., 2010
Ruch et al., 2020

.����"��7������"$�
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7IIX�È
Mar 2

Suicide Risk Factors III:
Reward Processes. Decision-Making

Millner et al., 2019
Tsypes et al., 2021
7gQjQ[O��hhQO[ZI[j�Ã��1�

7IIX�É
Mar 9

NSSI Risk Factors I:
Emotion Regulation. Social Factors

Miller et al., 2019
Robinson et al., 2019

7IIX�Ê
Mar 16

NSSI Risk Factors II:
Pain. Self-Criticism

Fox et al., 2017
Funkhouser et al., 2019

7IIX�ÂÁ
Mar 23

Intervention Franklin et al., 2016
McCauley et al., 2018
7gQjQ[O��hhQO[ZI[j�Ä��1�

7IIX�ÂÂ
March 30

Prevention Anestis et al., 2020
Bauer et al., 2019

7IIX�ÂÃ
April 6

Student Presentations ��IDk[XQ[O�!sjPh��+g]WIEj��1�
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https://docs.google.com/spreadsheets/d/1OA6nVa88gIq4KTQZQLlEJkaZ5os3bbfD/edit?usp=sharing&ouid=102642558664959497866&rtpof=true&sd=true
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Writing Assignments 60%

Assignment 1 10% (DUE February 9, 2023 at 5PM)
Assignment 2 20% (DUE March 2, 2023 at 5PM)
Assignment 3 30% (DUE March 23, 2023 at 5PM)

Discussion Leader 5% (schedule here)

“Debunking Myths” Project 20% (DUE April 6, 2023)
“Flash Talk” 15%
Infographic 5% (groups here)

Course Engagement 15%
Recorded Videos 5%
Posts and Synchronous Participation 10%
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1. Writing Assignments (60% of Final Grade)
Three (3) writing assignments, worth 10-30% of studeR
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style will not be evaluated; students may use any style they would like provided that there is
enough information for the instructor to retrieve the source if needed.

2. Discussion Leader (5% of Final Grade)
Students will lead class discussion for one (1) topic during the semester. They will be
randomly assigned this role in one of the classes from Week 3 to 11 inclusive.
Being a discussion leader involves (a) posting a minimum of three (3) questions ][�jPI�$[-
<hhQO[IG�gI<GQ[Oh using Feedback Fruits and (b) leading a small group discussion based on
your content/topic area in class. NOTE: Students are encouraged to post more than three (3)
questions. If you have posted more than three, please identify the ones that the instructor
should use for grading purposes (e.g., with a small note like �N]g�Og<GQ[O� in brackets).

The posted questions must be completed by ÂÁ�!��/0 ][�jPI�0kIhG<s�DIN]gI the students
will be leading the small group discussion. If there is more than one required article, students
are still only required to post three (3) questions; these can centre on one of the required
articles, or can be spread across multiple articles.

In Weeks 3-12, three to four students will be assigned to the “Discussion Leader” role. To
make sure that we do not duplicate questions or discussion themes, students will be assigned
one of several Content Areas. Note, below I give examples of very general questions;
students are expected to ask Z]gI�hdIEQNQE questions that demonstrate their knowledge of
the material. NOTE: these examples apply best to empirical articles.


][jI[j��gI<���0]dQE�j]�DI��GGgIhhIG

.<jQ][<YI These types of questions should focus on the Introduction section. For
example, questions could touch on some or all of the following themes:
(1) what is the principal reason for doing this work and why is it
important? (2) how is the research question related to theories of suicide
and/or self-injury? (3) what prior research lays the foundation for the
current study, and how does the current study add to that prior research?

!IjP]Gh�.IhkYjh These types of questions should focus on the Method and/or Results
sections. For example, questions could touch on some or all of the
following themes: (1) were the methods appropriate to meeting the
research goals? (2) what were the strengths and weaknesses of the
authors’ measures of key variables? (3) were statistically significant
effects also practically meaningful? (4) how likely are the results to
replicate or be confirmed in future studies? What aspects of the
methodological approach tell you the results will or will not replicate?

Version Date: December 12, 2022



�ZdYQE<jQ][h These types of questions should focus on the Results and/or Discussion
sections. For example, questions could touch on some or all of the
following themes: (1) what was the main takeaway from the article(s) and
why is it important? (2) what was counterintuitive or surprising about the
authors’ findings and why? (3) what were the main implications for
advancing our basic understanding of the nature of self-injurious
thoughts and behaviours? (4) what were the main clinical implications?

Students can view their assigned weeks and content areas on OnQ (and here). Students are
permitted to exchange days and/or roles with other students as needed. �]qIpIg��jPI
Q[hjgkEj]g�Zkhj�DI�[]jQNQIG�]N�<[s�EP<[OIh�[]�Y<jIg�jP<[�jPI�I[G�]N�EY<hh�][�jPI��gQG<s
DIN]gI�jPI�I<gYQIhj�EP<[OIh�qQYY�DI�gIYIp<[j� For example, if two students - one presenting in
Week 3 and one presenting in Week 6 - exchange spots, the instructor needs to be notified
by the end of class on Friday in Week 2. Please notify the instructor by email so that there is a
record.

The grading for the Discussion Leader role will be based on (a) the questions the student
posts on Feedback Fruits, (b) in-class discussion with their small group, (c) in-class discussion
on their topic involving all students. NOTE: the weighting of these facets will be individualized
based on the amount of time devoted to (b) and (c) on the assigned week. The grading rubric
is below.


<jIO]gs +]Q[jh �IhEgQdjQ][

�rIZdY<gs 4-5 The student demonstrates a deep and comprehensive
understanding of course materials. The student integrates
readings, lectures, other course material, and outside sources
(where applicable). The students’ questions are clear and concise.
The student engages their group (and the class) in a rich discussion
that connects assigned materials to themes across the course. The
student generates creative, “outside-of-the-box” discussion.

�EE]ZdYQhPIG 3 The student demonstrates a strong understanding of course
materials for that week. The student somewhat integrates
readings, lectures, and other course materials within the week. The
students’ questions are clear and concise. The student engages
their group (and the class) in a discussion that hits on points that
are separate from what is written in the target article(s).

Version Date: December 12, 2022
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�IpIY]dQ[O 2 The students’ questions do not fully address the themes of the
content area. The students’ questions do not expand beyond the
content presented in lectures, readings, and other materials
assigned for the week. In small-group and whole class discussions,
the student repeats points from the target article(s) and/or
recorded lectures, or presents ideas and/or asks questions that are
very closely based on inf



a. Flash Talk (15% of final grade). The “flash talk” will be []�Z]gI�jP<[�ÂÃ�ZQ[kjIh�Y][O and
will include kd�j]�NQpI�¥Æ¦�E][jI[j�hYQGIh (a title slide does not count as a content slide, nor
do slides listing works cited in the flash talk). Students will prepare the “flash talk” as
though the audience is a group of late teenagers (17-18 years old) and their parents.
Students can imagine that the audience has assembled for a community information
session about self-injurious thoughts and behaviours; the information session is being
offered because of the impacts that suicide and nonsuicidal self-injury have on
transitional-aged youth.

The main goal of the flash talk is to share findings from suicide science in an approachable
and accurate manner with a non-scientific audience. In service of correcting
misinformation about self-injurious thoughts and behaviours, the flash talk should include
scientific findings from the course AND the groups’ own literature search/review. The
grading rubric for the mock blog post is below.


gQjIgQ][ +]Q[jh

Clearly describing the topic (i.e., the myth) and motivating its importance 2

Appropriateness of the literature (course readings; outside sources) used AND the
groups’ demonstrated understanding of research they include

4

Synthesis of the content and demonstrating exactly how it challenges the myth 4

Creativity. The group has a unique perspective and information is delivered in their
own “voice” (i.e., not just repeated conclusions from papers reviewed in the course
and/or information from the lectures)

2

The appropriateness of the flash talk for the audience (e.g., presentation is
engaging and not overly technical; limited use of jargon)

2

Clarity, organization and overall appearance of the slides 1

There will be a brief period (approximately 3 minutes) after the presentation where the
audience will be permitted to ask clarification questions. Questions from the instructor
will be prioritized, but the floor will be open to other students afterwards. The group’s
responses to audience questions will also be used to evaluate rubric items above.

At the end of their slide deck, students should provide a list of works cited in their
presentation. As with Writing Assignments, students may use any style they would like
provided that there is enough information for the instructor to retrieve the source if
needed. /jkGI[jh�Zkhj�hkDZQj�jPIQg�hYQGIh�j]�jPI�Q[hjgkEj]g Ds�IZ<QY�Ds�jPI�I[G�]N�EY<hh�
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Groups must adher

https://www.canva.com/
https://drive.google.com/drive/folders/1n0uVY-0Mq-ZFB5Q_Kh-HeIGMw5D6rD5Q?usp=sharing




and contr



“Debunking Myths” Project X X X X

Course Engagement X X X X X
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http://www.queensu.ca/studentwellness/accessibility-services/


/secretariat/policies/senate/academic-consideration-students-extenuating-circumstances-policy
/secretariat/policies/senate/academic-consideration-students-extenuating-circumstances-policy
http://www.queensu.ca/artsci/accommodations
mailto:jeremy.stewart@queensu.ca
/artsci/undergrad-students/academic-consideration-for-students
http://www.academicintegrity.org/
http://www.queensu.ca/secretariat/policies/senate/report-principles-and-priorities
http://www.queensu.ca/secretariat/policies/senate/report-principles-and-priorities
http://www.queensu.ca/artsci/academic-calendars/regulations/academic-regulations/regulation-1
/artsci/students-at-queens/academic-integrity




https://owl.purdue.edu/owl/research_and_citation/apa_style/apa_style_introduction.html
/academicintegrity/students/avoiding-plagiarismcheating
https://integrity.mit.edu/handbook/academic-writing/avoiding-plagiarism-paraphrasing
http://writing.wisc.edu/Handbook/QPA_paraphrase.html
https://www.speedtest.net/
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https://docs.google.com/document/d/1Lb40Vyq_zSbNiiYOjiaNOBRsoUh9CxU0/edit?usp=sharing&ouid=102642558664959497866&rtpof=true&sd=true
https://doi.org/10.1037/ccp0000209
https://doi.org/10.1146/annurev.clinpsy.121208.131258
https://doi.org/10.1027/0227-5910/a000413
https://doi.org/10.1016/j.cpr.2018.07.001
https://doi.org/10.1016/j.jaac.2018.06.018
https://drive.google.com/file/d/1IdotIP-cFMjNX4l8XiLIeWohOMkAK8EL/view?usp=sharing
https://doi.org/10.1177/2167702617745641
https://doi.org/10.1016/j.copsyc.2017.07.020


intergenerational and cumulative effects of Indian residential schools. Canadian Journal of
Psychiatry, 62(6), 422-430. https://doi.org/10.1177/0706743717702075

2. Smith, D. M., Wang, S. B., Carter, M. L., Fox, K. R., & Hooley, J. M. (2020). Longitudinal
predictors of self-injurious thoughts and behaviors in sexual and gender minority
adolescents. Journal of Abnormal Psychology, 129(1), 114-121.
https://doi.org/10.1037/abn0000483

Week 5
1. Alqueza, K. L., Pagliaccio, D., Durham, K., Srinivasan, A., Stewart, J. G., & Auerbach, R. P.

(2021). Suicidal thoughts and behaviors among adolescent psychiatric inpatients. Archives
of suicide Research. Epub ahead of print: https://doi.org/10.1080/13811118.2021.1999874

2. Stewart, J. G., Shields, G. S., Esposito, E. C., Cosby, E. A., Allen, N. B., Slavich, G. M., &
Auerbach, R. P. (2019). Life str

https://doi.org/10.1177/0706743717702075
https://doi.org/10.1037/abn0000483
https://doi.org/10.1080/13811118.2021.1999874
https://doi.org/10.1007/s10802-019-00534-5
https://doi.org/10.1177/0956797610364762
https://doi.org/10.1016/j.jpsychires.2020.08.032
https://doi.org/10.1037/abn0000395
https://doi.org/10.1016/j.bpsc.2020.04.003
https://doi.org/10.1111/jcpp.13072


https://doi.org/10.1007/s10802-018-0450-6
https://doi.org/10.1177/2167702616662270
https://doi.org/10.1016/j.ijpsycho.2019.04.008
http://dx.doi.org/10.1037/ccp0000093
https://jamanetwork.com/journals/jamapsychiatry/fullarticle/2685324?utm_campaign=articlePDF&utm_medium=articlePDFlink&utm_source=articlePDF&utm_content=jamapsychiatry.2018.1109
https://doi.org/10.2105/AJPH.2020.306019
https://doi.org/10.1177/2167702618809367



