
  

Moderation Team 
 

Lindsay Morcom                        
Rebecca Carnevale                     
Dennis Liao                                  
 

17 Rooms @ Queen’s 
June 2021 

SDG 4: Ensure inclusive and 
equitable quality education and 
promote lifelong learning 
opportunities for all 
 



2 
 

  

 

 

 

 

 

 

 

 

 

 

Aleksandra Bergier  Aria Goldin  

Ben Bolden  Dennis Liao (Student Facilitator) 

Amanda Bongers Christian Lloyd  

Rebecca Carnevale (Staff Facilitator) Aida Mohammadi  

Jennifer Davis  Lindsay Morcom (Moderator) 

Koffi Felix Ekran  Mary Olmstead  

Chandra Erickson   Matt Rahimian  

Sandra den Otter Dalena Vo  

Sue Fostaty-Young Lise Yeatman  

Diana Gilchrist   

Event Description  

On June 21, 2021, Queen’s University hosted its first 17 Rooms event, which brought 

https://www.queensu.ca/principal/strategy/sustainable-development-goals/17-rooms-queens
https://www.un.org/sustainabledevelopment/sustainable-development-goals/
https://www.queensu.ca/principal/strategy/sustainable-development-goals/17-rooms-queens
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Proposed Actions 

Room 4 brought together 19 individuals from across Queen’s University to discuss 
approaches to addressing SDG 4. The group identified 3 areas for action.  

Action 1: Explaining the Why 

Description 

Our group proposes to explain to students and educators at Queen’s the 
importance and value of sustainable development and the SDGs.  

In the short-term, this may be done through the revising of current curriculum to 
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Without an understanding of the purpose behind the SDGs it is difficult for the 
student body and faculty to engage in them in a meaningful way. Any mention of 
the SDGs without context or depth in the classroom or beyond becomes hollow 
and meaningless, quickly forgotten. Furthermore, without a sufficient 
understanding of the reasoning and purpose of the SDGs, students and faculty may 
view them as pointless distractions, instead of vital components of their work and 
learning.  

Education on the benefits of the sustainability and equity principles promoted by 
the SDGs could also help win over those resistant to change.  

Resources Required 

•  
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should reflect the students’ ability to develop skills, approach problems creatively, 
and grow as individual learners. It should be reflective of diverse cultural ways of 
teaching and learning, and it should also encourage students to think critically and 
take academic risks, as this will inspire innovation, love of learning, and a more 
skilled and engaged student body. 

This may entail a revamping of university-wide grade reporting systems and the 
hierarchies produced by these existing systems. The university could form 
committees and working groups to devise evidence-based approaches to education 
by which students can be assessed in a way that better reflects their growth while 
also encouraging diverse methods of assessment, with the “traditional” method of 
writing exams and papers not being the sole option.  

This decolonized, whole-learner approach can be expanded to broaden assessment 
approaches to graduate work and research. 

Issue Summary 

Assessment at Queen’s is currently inadequate at measuring student 
learning. It often does not encourage students to become well-rounded, holistic 
professionals. There is too great of an emphasis on attaining high grades, which 
often discourages risk taking and creativity, while encouraging dogmatic, unthinking 
memorization and conformity in tasks and opinions. Those with middling or low 
grades suffer from a grading system that may not accurately reflect their true 
learning while also discouraging them from expressot r3r1 ((he)9cv7 (ls48us)-6.1-8 (d)-1 (3e)4 (ssm)5 (e) 
/P < (in)5 (a)-7 (te)-.-7 1 (o)1dw-75 (a)-7 (g)-5 (in))-11 (nk)-9 (i)dw-75  ( o)1 (r)- ( s)-6 (u)1 (f)-4 (f)-44.13 (f)-troe-7.1 (tioin)1 (g4.14 (f)-4 ( )-10 (m)-no)1 (pin)-nzed well
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This issue is related to the proposed action of explaining the “why” of sustainable 
development to students. Assessment is a powerful incentive for students, often 
directing the learning that they choose to engage in. Assessment could be designed 
to promote and reward learning and understanding of the SDGs, such as by 
incorporating assessments designed to gauge student growth in their 
understanding of the SDGs.  

More importantly, by assessing in a way that encourages creative thought, risk-
taking, mental flexibility, and personal growth, we will be helping to develop a 
workforce that has the tools to take on the very significant challenges indicated by 
the SDGs.   

In short, a new approach to assessment would facilitate hard skills development in 
terms of knowledge, understanding, and action regarding the SDGs, as well as the 
soft skills required to contribute to improvement on large global issues. 

Resources Required 

• Support for research on the ways of assessing that reflect cultural diversity, 
universal design, and development of soft skills such as creative thought, 
risk-taking, critical thinking, and flexibility. 

• Dedicated staff and faculty time to engage in a university-wide review of 
assessment practices and to make recommendations on new ways of 
assessing. 

• Resources and professional development for faculty to rethink their 
approaches to assessment and incorporate non-Western and decolonized 
assessment approaches into their teaching practice.  

Progress in 12 – 18 Months 

• Establish a working-group to carry out an environmental scan and set of 
initial recommendations.  

• Research novel and intercultural assessment practices. 

• Begin developing professional development opportunities on assessment. 

 

 

 



7 
 

Action 3: Promoting a Decolonized, Interdisciplinary Education 

Description 

Our group proposes the promotion of interdisciplinary education at Queen’s to 
develop decolonized students who are holistic and better equipped for a world that 
demands interdisciplinary skills.  

While there are practical reasons for limiting enrollment in certain courses to 
students of specific programs, efforts could be made to reduce these enrollment 
restrictions so that students are freer to explore their interests and be exposed to 
other disciplines.  

In the long-term, Queen’s University could develop specific courses that seek 
to include students from a diverse range of fields. The subject of these courses 
could potentially be the SDGs, which would relate to proposed action #1. Not only 
would this provide an opportunity to explain the “why” of the SDGs to our student 
population, it would also provide a common theme for students of diverse 
disciplines to relate to and engage with each other.  

In terms of research, while we have seen an improvement in interdisciplinary 
research in recent years, we also recognize that the problem of academic silos 
persists; this is evident in the curriculum, pedagogy, composition, and even the 
architecture of the university.  Therefore, Queen’s must also examine ways to 
encourage interdisciplinary research that addresses the SDGs through a dedicated 
research fund open to all faculty. This includes facilitating interaction between 
researchers in various fields, as well as facilitating access to funding across the Tri-
Council, within the university, and from other sources that is specifically aimed at 
supporting interdisciplinary research.   

We also see the need for interdisciplinary, intercultural, decolonized teaching 
and research that engages place-based and land-based ways of knowing and 
learning.  Indigenous knowledge cannot be adequately included without an 
understanding of connection to place and land; failing to acknowledge this 
contributes to pan-Indigenization and tokenization, and it also robs students and 
faculty of the important opportunity to create relationships to land, which is vital 
for truly understanding many of the SDGs. 

Issue Summary 

Dividing knowledge and education into rigid disciplines is a highly 
Westernized view of education. Quality, progressive education that meets the 
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demands of the SDGs will involve decolonizing education by encouraging students 
and faculty to understand and embrace the interconnectedness of the various 

https://www.queensu.ca/vpr/funding/internal/wicked-ideas
https://www.queensu.ca/vpr/funding/internal/wicked-ideas
https://www.sshrc-crsh.gc.ca/funding-financement/nfrf-fnfr/index-eng.aspx
https://www.sshrc-crsh.gc.ca/funding-financement/nfrf-fnfr/index-eng.aspx
https://www.sshrc-crsh.gc.ca/funding-financement/nfrf-fnfr/index-eng.aspx
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• Additional funding and support for decolonizing education by meaningfully 
engaging anti-colonial and Indigenous knowledges, particularly land-based 
and place-based learning; 

• Formal and informal opportunities for researchers in diverse faculties to 
come together to develop relationships and take on research challenges; and 

• Increased support for interdisciplinary research through funding, such as 
expansion of the Wicked Ideas competition so more projects receive 
resources, and more encouragement of inter-disciplinary funding through 
the Tri-Councils and other funding agencies. 

Progress in 12 – 18 Months 

• Establish a pan-university working group with researchers, educators, staff, 
students, and community partners to develop the initial mission, vision and 
structure of an interdisciplinary teaching and research centre. 

• Increase support and funding for work research and teaching on 
decolonizing education. 

• Begin planning formal and informal opportunities to create interdisciplinary 
relationships. 

• Increase support for land-based learning, including learning at Elbow Lake 
Environmental Education Centre (ELEEC) and outdoor learning on-campus. 

• Expand interdisciplinary funding opportunities and initial engagement with 
Tri-Council and other funding bodies. 

 

Additional Actions: Enhance Accessibility, Inclusivity, and 
Universal Design for Learning 

Accessibility and inclusivity of education remains an issue for quality 
education at Queen’s and a prerequisite for any of the proposed actions. The 
recent COVID-19 pandemic has highlighted this. 

On one hand, there is tremendous potential for technology to bridge 
accessibility gaps. Some students were unable to benefit from the preeminent 
pre-pandemic content delivery method of on-campus lectures and assessments. 
Technology has enabled us to meet the needs of students around the world, and to 
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meet the needs of students who struggle with in-person lectures for a variety of 
reasons, including visible and invisible disabilities, location, and family 
circumstances, to name a few.   

At the same time, technology-enabled learning has also created barriers. With 


